MERE SCHOOL

Special Needs Policy

“A special needs policy is the foundation for staes to help pupils with special needs to achibe#
educational potential”. “Getting the Act Together”

Definition of Special Education Needs

“Children have special educational needs if theyehalearninglifficulty which calls for special
educational provision to be made for them. Chiidrave a learning difficulty if they:

. have a significantly greater difficulty in learnitigat the majority of the same age,
or
. have a disability which prevents or hinders theomfimaking use of educational facilities of

a kind generally provided for children of the saage in school.
Special educational provision means:

“For children of 2 or over, educational provisiohieh is additional to, or otherwise different frothe
educational provision made generally for childréthes age in schools maintained by the LEA, other
than special schools in the area.”

(See Section 312, Education Act 1998 in Speciacktional Needs Code of Practice, P6)
Aims

Mere School is an inclusive establishment. Wedwelin providing every possible opportunity to
develop the full potential of all children. All ibthren will have the right to a broad and balanced
curriculum including extra-curricular activities etfe appropriate and full access to the National
Curriculum. All children are valued and their sefiteem promoted. We work in close partnership wit
parents/carers who play an active and valued nolesir child’s education. Our aim is that allldneén
with special educational needs participate in &t compatible with the efficient education ofiet
children and the efficient use of resources.

Objectives
The objectives of the policy are:

= to identify and monitor children’s individual neealsthe earliest possible stage so that
appropriate provision can be made and their attamns raised;

= to plan an effective curriculum to meet the neddsupils with special educational needs and
ensure that the targets set on Individual Educdians are specific, measurable, achievable,
realistic and time related;

= to work in close partnership with, and involve,rgyds/carers of children who have special
educational needs;

= to involve children and parents in the identifioatiand review of the targets identified in their
Individual Education Plans;

= to ensure that all who are involved with childrea aware of the procedures for identifying their
needs, supporting and teaching them; and

= to work in close partnership, where appropriatéhwutside agencies to support the needs and
provision for children who have special educatioregds.



Roles and Responsibilities
Governors’ role
The Governor with responsibility for monitoring SENd the Specialist Learning Centre is Julia Cole.

The governing body must:

. do its best to ensure that the necessary provisiorade for any child who has special
educational needs.
. ensure that where the ‘responsible person’ — thedtéacher or the appropriate governor —

has been informed by the LA that a child has spedacational needs, those needs are
made known to all who are likely to teach them.

. ensure that teachers in the school are aware amghertance of identifying and providing
for those children who have special educationatisee

. consult the LA and the governing bodies of othéiosts when it seems to be necessary or
desirable in the interests of co-ordinated spesdalcational provision in the area as a whole.

. ensure that a child with special educational ngads in the activities of the school together
with children who do not have special educatiorads, so far as is reasonably practical.

. report to parents on the implementation of the staolicy for children with special

educational needs.

(See Section 317, Education Act 1996)

. have due regard to the Special Educational Needs GbPractice (2001) when carrying out
its duties toward all children with special educaél needs.

. ensure that parents are notified of a decisiorhbysthool that SEN is being made for their
child.

(See Section 317A, Education Act 1996)

The governors play an important role in ensurirag:th

. they are fully involved in developing and monitayithe school’s SEN policy.

. they are up-to-date and knowledgeable about theo¥shSEN provision, including how
funding, equipment and personnel resources ar@yeqhl

. SEN provision is an integral part of the School 8lepment Plan.

. the quality of SEN provision is continually moniak.

. an annual report is provided to parents.

In addition, as part of the Special Educationald$éegnd Disability Act (2001) new duties came into
effect in September 2002. These state that thppnssble body must take all steps not to discriteéina
against disabled children in their admission aresmgnts, in the education and associated service
provided by the school for its pupils or in relatim exclusions from the school. The Act says ¢hat
responsible body for the school discriminates agiarchild if:

. for a reason relating to the child’s disabilitytregats him or her less favourable than it treats,
or would treat, others whom that reason does nglyapr would not apply;
. it cannot show that the particular treatment isifjesl.



SENCo

Currently the SENCo is Mrs. Yvonne Bundy. Sheesponsible for co-ordinating the provision of
special educational needs throughout the schodu@mg the Specialist Learning Centre). All
decisions regarding SEN are made jointly with MBekry, teacher of the SLC.

The role of SENCo involves:

day to day operation of the special educationatis@elicy;

maintaining the special educational needs register;

providing advice to staff and liaising with them thre writing of individual education plans.
working alongside staff in assessing pupils’ nestts ensuring that pupils make progress;
overseeing and maintaining specific resourcesgdecial educational needs;

liaising with outside agencies;

liaising with parents of children with special edtional needs;

contributing to the in-service training of staff;

monitoring, evaluating and reporting on provisiortlie governing body in conjunction with the
designated responsible person;

* managing teaching assistants.

Identification and assessment arrangements and restv procedures

The school follows the guidance contained in thedeCaf Practice. As a school we have adopted a
register of need and concern sheet in additiorck& Action and School Action Plus.

CONCERN

The class teacher or the parent identifies a conbat a pupil may have a special education nddiks
may be a temporary concern. Records of such cosstould be maintained using the school ‘concern
sheet’ (Appendix A). At this point the teacherlwibllect all relevant information about the child,
consult with parents and SENCo and monitor thed&hprogress. Within a pre determined timescale
the teacher will review progress with the paremt papils where possible, and decide whether to
proceed to the next stage.

The school follows the guidance contained in thecgp Educational Needs Code of Practice (2002).
This recommends a graduated approach.

The Code does not assume that there are hard sinthfagories of special educational need, but
recognises that children’s needs and requiremaiitsifo 4 broad areas. These are:

- Communication and Interaction,

- Cognition and Learning,

- Behavioural, Emotional and Social Development,
- Sensory and/or Physical.

Where possible we will try to meet every child’sds within the classroom through ensuring that our
planning, teaching and approaches meet the nedts afajority of the children in our school.
However, where through careful identification asdessment we and/or the parents determine that a
child is not making satisfactory progress, theslaacher will consult the SENCo. They, in
conjunction with the child and parents, will revidhve strategies and approaches that are curresitig b
used and the way these might be developed. Whisrectview leads to the conclusion that the child



needs help over and above that which is normakylavie within the class or school we will help the
child through School Action.

SCHOOL ACTION

Following a review of the strategies it may be msegy to make provision which is additional to, or
different from, that which is already provided.miay be that the child:

- makes little or no progress when teaching appraaahetargeted to their particular needs.

- shows signs of difficulty in developing skills itidracy or numeracy.

- shows persistent signs of emotional or behaviadifd€ulties which are not addressed
through the behaviour and discipline approached umsschool.

- has physical or sensory problems and despite sigt@quipment still makes little or no
progress.

- has communication and/or interaction difficultiesigh lead to them making little or no
progress.

We will seek additional information from the pargrdnd in some cases, outside agencies, who may
be involved with the child. When we have all thaitable information we will consider with the
parents and the child the next strategy for actidhis will involve negotiating and discussing an
Individual Education Plan with the child, pareriegcher and SENCo. An Individual Education

Plan will provide for:

. short term targets.

. the teaching strategies.

. what provision we will make.

. when we will review the plan.

. how we will judge the progress (success criteria).
. any outcomes after a review.

All IEPs are reviewed termly but monitored closelyhe targets are discussed at Parents’ Evenings as
well as when parents are invited into school.

Where, despite all our best efforts, the child sbhtinues to make little or no progress in relatio the
targets set in any of the 5 areas, or is workingadtonal Curriculum levels significantly below & of
his/her peers we will move to School Action Plus.

SCHOOL ACTION PLUS

This is similar to School Action, but may involve i contacting external support services provioed
the LEA and other external agencies such as thétH&athority. We will seek advice on fresh target
and strategies, or more specialist assessmentsaidelp us with our planning. Another IEP Wi
written to reflect these new targets after consioibawith these agencies, parents, the child aad th
SENCo and class teacher. We will ensure that palreansent is sought before any outside agencies
are involved.

Where, despite all our best endeavours, the childreakes little or no progress in the areas tede
we will discuss with the parents and the childribed for us to approach the LEA to request a statut
assessment. This may or may not result in the ISSAIng a statement of special educational need.
Where a child has a statement of special educatmaes we will carry out an annual review which
parents, child, outside agencies, SENCo and ttes ¢éacher, will be invited to attend.



Policy into Practice

In this school our policy is to keep parents fulyolved and informed at all stages of The Code of
Practice. This will be done informally and fornyallLiaison with the named Governor for Special
Needs will be maintained through informal discussattendance at Special Needs staff meetings and
access to outside agencies and records.

Partnership with parents/carers

Parental responsibility is defined under Sectiaf the Children Act 1989 (Appendix F). Parents or
carers are seen as partners in the effective wgrelationship with the school in raising theirldhs
attainment. They are fully involved in the ideit#tion, assessment and decision making procebg in
school. Parents’ contribution to their child’s edtion is highly valued by the staff of the school.
Parents are encouraged to involve their child éndécision making processes, including determining
the level of participation, recording pupils viearsd in implementing and reviewing the individual
education plan.

We show sensitivity, honesty and mutual respeenicouraging children to share concerns, discuss
strategies and see themselves as equal partrdes sichool. All children are involved in making
decisions, where possible, as soon as they stdre achool. The way in which we encourage them to
participate reflects their emerging maturity. Gdaht young children, who know that their opinions
will be valued and who can practise making choioebe more secure and effective children during
their school years. In this school, we encourdgleli@n to participate in their learning by beingted
onto the school council. We encourage them to bax@ce in deciding the priorities for our School
Development Plan. We encourage them to take oWwipeos their learning targets by discussing their
targets and what they can do to improve. For olildvith SEN this includes discussing the strategie
for success in the Individual Education Plans. aifeourage them to take part in reviewing their
progress and in setting new goals and challenges.

Transition of Children from Playgroup and from school to school:-
Close links are maintained with the pre-school SENMEd records are passed onto this school.
This will be maintained by accurate and updatexsfdnd records.

At present the liaison by our Foundation Stagehteaand the playgroup leader is on an informaldasi
with visits to playgroup by the above teacher.

Children who transfer to this school from anothdraol - their information will be requested frohet
previous school.

When necessary the SENCo will carry out observatad liaise with the pre-school leader. The
SENCo0/SLC Manager contacts the main feeder scfllihgham, to confirm that SEN children settle
well into secondary education. Prior to this tEEN&0/SLC Manager discusses the SEN children with
the Gillingham School SENCo and hands over thevagierecords and documentation.

The Curriculum
Classroom organization will take into account theetrequired for the assessment and identification

procedure of Pupils with Special Educational Neads, also the differentiatedork required for
individual children within the class. The I.E.Ruitlines additional and different targeted areaske



place. Responsibility for this must lie with tHass teacher initially, in liaison with the Spedideds
co-ordinators and where appropriate LA or othesiolet agencies.

It was agreed that various non-contact times cbaldtilized e.g. assembly times, for the purpose of
liaison, monitoring and assessment.

Realistic targets and deadlines should be setdygldss teacher based on expertise available and
knowledge of individuals in the class. This id@achieved by careful planning and revisiting auea
the curriculum in different forms ensuring that teldren remain motivated and self-esteem is
maintained. On occasions it may be necessaryttavaw children from the classroom for specialist
support. We would normally prefer Special Need&lodn to remain in the classroom especially when
whole class topics are being discussed.

Arrangements for co-ordinating provision for pupils with special education need.

The needs of the majority of pupils will be metlie classroom. Teachers are expected to make every
effort to ensure that pupils with special educatlaoreeds are fully involved and included in the bff

the class, such as participating in assembliegfanthematic based curriculum. For some pupilslit

be necessary for them to spend time in small greank or being withdrawn from the classroom for
specific timed activities related to the needs idiedl in their individual education plans. Thisagnbe
delivered by the teacher, teaching assistant, widriagency and will complement ordinary classroom
work so that the skills, knowledge and understagehiil be transferred to the classroom.

The SENCo will oversee this provision to ensuméiets the objectives of this policy.
Finance

Teaching Assistants may be targeted to work wigmiidfied children under the guidance of the teacher
in consultation with the SENCo. Occasionally creld may be allocated by the LA a special
educational needs allowance to enable them tovededividual support. A statement of special
educational needs normally determines this.

Complaints Procedure

If a parent has a complaint they must discuss thtemwith the class teacher. If it is not resdlieey
need to see the SENCo. Ifitis not resolved édseto go to the Headteacher and to the SEN Gowerno
After following this procedure parents may wiskctmtact the LEA. If the complaint remains
unresolved the Chair of Governors should be inwveblred finally the complaint should be taken to the
LA and/or Secretary of State. Complaints will baltlgvith in an understanding and professional
manner.

Admissions

Normal admission arrangements apply. The admis$oficy is based on the agreed Wiltshire policy.
All pupils will be treated according to their neaddine with the schools’ policy for equality of
opportunity. No pupil will be denied admission aese of his or her creed, race, physical or academi
attainment. Where a pupil has a particular negg véheelchair access, the governors will makeyever
effort to ensure the pupil’s needs are fully miéta pupil is transferring into the school withtatement
or has been receiving extra support in their previechool the continuation of this support will be
negotiated through the LEA to ensure their needsbeamet. We strive to be a fully inclusive school

Any variation to the above will need to be agregdhe full governing body.



Specialist Facilities

Mere School has a Specialist Learning Centre atthciihe Centre currently has one full-time teacherk
Perry and 2 full-time TAs, Doreen Howell and Mar@seen. The Centre opened in January 2005 and
accommodates up to 12 children, some of whom edéive part of their education at the Centre thindangeach
and others through Outreach into their local schodlhe aim of the Centre is to support the legroinchildren
with special educational needs through a flexilpleraach. It is envisaged that most children vathtinue to be
on their mainstream roll wherever possible. Thatfeeprovides an important role in offering advarel
expertise to teachers at Mere School and acrosa chesters.

Criteria for evaluating the success of the policy.

The policy will be evaluated against the objectiseged on page 1 and measured by:

. an analysis of teachers’ short term planning bgriaity and Numeracy Co-ordinators, to identify
learning objectives for children with special edimal needs.

. teachers’ planning reflecting the learning objessivor children with special educational needs.

. parents being aware of individual targets set fadldoen by discussing and receiving copies of
Individual Education Plans for their child.

. children being involved in discussing, constructamgl reviewing their own Individual Education
Plans.

. child attainment or progress, as measured by obgetdsting and teachers’ professional judgement,
being raised.

. external evaluation by the responsible person laad EA adviser for special educational needs
based on the objectives of the policy.

. termly monitoring of procedures and practice by$ieN governor.

. the Governors’ Annual Report to Parents.

. the School Development Plan priorities which ineldkde provision for SEN.

. value for money review of our Special Educationaés funding.

. any external evaluation or inspection.

In service training

This will involve the SENCo, teachers and supptaff $n order to help them work effectively with pils having
special educational needs. These particular trgineeds will be closely related to the school\getgppment
plan. Staff attending further courses will feedbaxstaff meetings on courses attended usingdteed pr-
forma. The effectiveness of such training willrhenitored and evaluated by the SENCo and througlatimual
evaluation this policy.

Links and Use of outside agencies

Close links are maintained with the LA in ordeettsure that the school makes appropriate provisiopupils
with special educational needs. Where it is neogds contact outside agencies the SENCo will nihke
necessary arrangement and inform parents accoydifigiese agencies normally include the learnimpert
team, PASISS team, Speech therapist, behaviouosduigam, social services, health, LA personnel and
Educational Psychologist. Any or all of these amesmmay be involved in assessment in the congtnyct
deliver or review of targets set in pupils’ indiua education plans in order to ensure pupilsratiant is raised.
There is regular monitoring of the use and effestass of all outside agencies. Mrs Bundy and MiyHwId
termly support meetings for parents of childrerttnSEN Register. These meetings may also inchlihé
professionals and support staff.

Review Date: Summer term 2010






