MERE SCHOOL
Early YearsPolicy
Rationale

The Foundation stage is vital in children’s devetemt. The transition from home to school
and the formation of good relationships with cleldiand parents is crucial. Our Early Years
curriculum needs to promote children’s intellectyddysical, emotional and social development.
It should facilitate children in becoming activedependent learners.

Early years practitioners have high expectationthefchildren in their care and a broad view of
their role in supporting children. Practitionersagnize that children’s well-being and
achievement are integral and as such practitidmare a holistic approach to teaching and
learning that holds the key statements of the ‘E@hild Matters’ document (DfES 2004) as
fundamental.

The Practice Guidance for the Early Years Foundditage and the Statutory Framework for
the Early Years Foundation Stage are key to plapmirovision and safeguarding our children.
The four principles of the EYFS are used to reftecand enhance provision.

Objectives

As identified in the EYFS (DfES 2007), the prin@plwhich guide our work are grouped into
four themes. These four guiding themes work togdathenderpin effective practice in the
delivery of the EYFS (DfES 2007):

A Unique Child — every child is a competent learner from birttowgan be resilient, capable,
confident and self-assured.

Positive Relationships — children learn to be strong and independent fadmse of loving and
secure relationships with parents and/or a keyopers

Enabling Environments — the environment plays a key role in supportind extending
children’s development and learning.

L earning and Development — children develop and learn in different ways ahdifferent rates
and all areas of Learning and Development are gguabortant and inter-connected.

As stated in ‘Every Child Matter¢DfES 2004) to achieve well-being in childhood aaigr life
our key objectives are that our children are:

* Healthy

» Stay safe

» Enjoy and achieve

* Make a positive contribution
* Achieve economic well-being

In order for our children to have attained higmd&rds by the end of the Foundation stage, we
shall:-



» ensure children settle happily into school lifeotigh a well planned but flexible admissions
procedure.
* recognise the importance of pre-school experieandsdentify these using:

- the Mere School entry profile,

- transfer records received from the pre-schools.

- aclose working relationship with pre-schools, and

- continued visits to and by all practitioners anddekn to both sites.

» enable children to have the play and learning egpees appropriate to their age and
maturity.

* recognise the importance of our children feelinggdyaat school and develop their
confidence, self-esteem and independence.

* help children to express their emotional feelingd express themselves in constructive ways.

» provide experiences that ensure that children begialue diversity of culture, religion, race
and language of themselves and others.

« facilitate children to develop warm and secureti@hships with adults and peers.

» provide opportunities to communicate their neeeslifigs, ideas and experiences in verbal
and non-verbal ways.

 to provide opportunities for children to develogsioghysical skills and concepts that will
provide a solid foundation for future learning esipaces.

» to provide good quality opportunities to engageole- play and imaginative play, that
encourages creativity of thought and expression.

» work with parents as partners to ensure that amideel that school and home work in
harmony.

* ensure progression, promote increasing independaretensure that children are at an
emotional, social, physical and intellectual letrelt is appropriate for progression into Key
Stage 1.

* recognise the importance of children being givaretto enjoy their childhood.

To achieve our objectives and to give all childiie® best opportunities for effective
development and learning we use the principlespaactice guidelines to plan for the six areas
of learning.

Personal, Social, and Emotional Development

The happiness of the young child is most importdtdsitive learning and self-image can be
built from a feeling of security and well-beinghdy need consistency in relationships with
adults and time to come to terms with other chitld&/e aim to establish constructive
relationships with parents.

Human and social learning can be fostered throwgld guality situations which allow the
children to examine their feelings and worries aonhe to terms with others and with their place
in the world.

We aim to help children develop an understandintp@fsignificance and quality of human life,
regardless of race. We will ensure equality ofaypymity for all.

Children, according to their developmental needs,join in activities which encourage taking
turns, co-operation and experiences which encowslageng, caring and developing a respect
for others and themselves.



Language and Literacy

This area includes the skills of communicatingelisng, speaking, reading and writing. The
development of language is vital to other aredearhing as it is closely related to
understanding and thought. Language helps childr@tan, discuss and understand their
experiences and learning.

Children need interesting and stimulating expersrend activities to talk about and an
interested adult to listen and encourage conversaflhe adult needs to ensure the children
have opportunities to develop the complexity ofrtepeech, to extend their vocabulary and to
become confident as language users. Childrentoedidcuss, express their points of view and
feelings, describe what is happening, recall pgséeences, anticipate what might happen,
reason and use language imaginatively.

The sharing of a variety of books and stories igartant for young children. Children can
appreciate the pleasure they hold as well as prayiopportunities to talk, listen and widen their
vocabulary.

Children need experiences to see the relationgtipden speaking, listening and writing. They
are familiar with print around them, at home, ie upermarket, road signs advertisements and
SO on, in the environment.

Children need to understand what writing is andelv@ason to use it so that they feel they want
to write. Writing can often be included as a naltypart of a play situation.

Mathematical Development

We aim to provide daily opportunities for matheroaktiexperiences. Children need to become
competent in key skills of counting, sorting, mancj identifying patterns and working with
number shapes, spaces and measures. Imaginiayestories, songs and games help children
enjoy early mathematical experiences and will idelmumbers larger than 10. There will be
particular emphasis on the language needed to gonathematical concepts. Sensitive
intervention in children’s play can promote leamin

Knowledge and Understanding of the World

Young children are naturally curious and this préesdheir learning of the world in which they
live. By providing quality experiences, we areit@ythe foundations for future learning in
Science, History, Geography, Design and Technolloggrmation and Communication
Technology and RE. Scientific study depends upoefebobservation, investigation,
exploration and experimentation, accurate commtinicand recording.

Children will be encouraged to think about the pasin their living memory and beyond.
They will be provided with the language skills isalss time and the past. As well as
becoming familiar with their immediate home enviment and that of the school, children will
be encouraged to form opinions and talk about tfesteires they like and dislike. We shall tell
children about their culture and beliefs as wellhesse of other people.

Through play, children will be provided with oppanities to make, build on and improve
designs. They will be encouraged to ask questaodsfind out how things work. The



importance of Information technology and early aseur computers is recognised. Children in
Year R will have regular use of the computers anngimammable toys.

Physical Development

It is important that there are opportunities faestious activities balanced with quiet restful
periods. A flexible programme is provided for vawyilevels of energy throughout the day and
allows children to work and play at their own pace.

Equipment and apparatus are chosen giving duedsmasion to both large and small motor
skills with the aim to challenging children in desanvironment to improve co-ordination. We
are fortunate to have both indoor and outdooritesl Year R have regular use of the hall and
access to the outdoor play area attached to thsrolam. Children are encouraged to learn
about the effects of exercise on their bodies.

Creative Development

Creativity is crucial to learning. The areas df arusic, dance, drama and imaginative play help
children make conceptual links to other subjects.

Children need opportunities to develop a wonderapyuteciation of the natural world and of
creativity. They need opportunities to developitpes attitudes to their creative work and to
value that of others. This includes respectingotdhildren’s efforts and appreciating the
richness and interest in materials which they cgologe. It is important that children
experience a rich range of resources that refl@ctralti-cultural society.

We shall provide a variety of materials and medradbboth two and three dimensional work.
Children will be introduced to skills to facilitateeir creativity. Through music, dance and

drama, children will be given the opportunity tgpeass and communicate their ideas, thoughts
and feelings.

Play

Play underpins the delivery of all the EYFS. (DfE®7,pg5 ). The development of learning in
these six areas will be supported by the oppostdaiplay in different areas.

Imaginativerole play

Role play areas will reflect the current theme whppropriate. Consideration has been given to
ensure that resources reflect a variety of culfyyesmoting equality of race and gender. Role-
play areas provide opportunity to read, write asd mumbers in the context of play.

Sound and music

Children will have the opportunity to play with eehand un-tuned instruments, tape recorders, a
selection of pre-recorded and blank tapes and dabte voice mats.

Book corner

A gquiet and comfortable area where children caectelind enjoy a wide variety of books either
independently, with a friend or an adult. Therals a quiet area outside where books are



readily available. Access to story tapes, finggygmis and links made to the puppet theatre and
dressing up opportunities, help children to devel@omprehensive experience of story, rhyme
and poetry.

I nfor mation technology

Children will have access to computers, casset@rders, programmable toys, cameras and
video equipment. Children can work independentlwibh adult support as appropriate.
Children have access to a wide range of softwaxestipports all the areas of development.

Creative area

In this area of the classroom children have comnsteress to a wide range of materials. Children
are encouraged to develop their own creative idadsare given opportunity to work on a
project over a period of time. Children also engagdirected activities that teach skills and
knowledge.

Exploration

Resources are provided that encourage childreskig@estions and to discover answers for
themselves, through problem solving and discovRegources will reflect current topics and
will include resources such as magnets, magnifgiagses, mirrors, natural and manufactured
objects. Children will be encouraged to sort arsdsify resources.

Numeracy interactive area

This area has been developed to give children anhatcess to mathematical resources as a
play based learning experience. Children are eageuarto problem solve, sort, use numbers,
explore time, make patterns and count in a playy. Opportunity to write and record in a play
context is given.

Writing table

In this area children are encouraged to mark malappropriate to their interest and stage of
development. Children are encouraged to link thes &o role-play areas. Children have access
to a range of resources that are changed to suglpitiiten’s interest. Alphabet, key word cards
and name cards are available to support writing.

Construction

A wide range of construction materials is availablsupport different needs and abilities.
Children have access to construction toys thatldpugoth fine and gross motor skills. Use of
construction toys is linked to topic work when agprate. Children have an area to display or
keep on-going projects.

Cooking
Children will be given opportunity to cook in thiagsroom, with priority given to safety.

Children have experience of following recipes, tirgpown recipes and making a tasting foods
from their own and different ethnic origins.



Sand, water and materials

Children have access to a large and small sarkRigsiources within these areas are changed to
develop different types of skills and investigatibfaterials are changed to engage children’s
interest, eg wet and dry sand, stones, twigs, cetbwater, sparkling water, rice and pasta.

M alleable materials

Children will have the opportunity to use a variefynalleable materials including play dough,
modeling dough and clay. The colour, smell anduiexbf play-dough and equipment to use
with it are changed regularly.

Physical play

Children have access to an outdoor play area, wdffeins physical play opportunities that
promote both fine and gross motor skills. Childnawe access to ride on, balancing, swinging,
pushing, jumping and bat and ball type equipmehtild@en also have opportunity to develop
physical skills in the hall area directly outsitie tlassroom.

Small world/tabletop activities

Small world activities encourage children to adtand create stories and situations. Maps, mats
and natural resources are given to develop andherhaay.

Tabletop activities will include jigsaws, pegboardego, threading and games etc. These are
used to develop children’s fine motor, numeracy lgedacy skills. Children play independently

or with others in a cooperative manner. When buyienyy resources care is taken to ensure these
resources reflect a multicultural society that potes equal opportunities.

Outdoor area

This area offers opportunities for learning insal areas of learning. It is recognised as an
extension classroom and children’s interests aveldped in the same way as the indoor
classroom.

Entry Profile

A school entry profile is used to enable the teathduild up a picture of ‘where the child is’
when they start school. It consists of:

1 information about the child gathered from theirgrds the term before they start
school,

a pre-school Foundation Stage report,

a meeting with child and parents,

frequent visits to pre-school by all early yearagtitioners,

observations of children during their visits tosdeoom and outdoor play area during
the year prior to attendance, and

an initial teacher assessment using the FoundStage Profile.
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Assessment

Throughout the reception year children will be glsed and assessed through classroom
activities and play in all 6 areas of the curricalUFormative assessment based on observations,
photographs, video, things children have made awvdrand information from parents, is used to
inform or guide everyday planning.

The EYFS Profile is the summative assessment cdatpley practitioners at the end of the
EYFS , this the summary of all the formative assesd® done over a long period and makes
statements about the child’s achievements. Thdikpi®used to keep a record of the children’s
progress throughout this stage.

At the end of the Reception year the children’alfacchievements and progress are reported to
the parents during parent interviews. These faighievements are summarized using the points
‘scale’ and reported to the Government and LEA. pitudile is then used to produce a document
that reflects on progress made by learners andifiésrstrengths and weaknesses of teaching
and learning over the year. Targets for the follaywear are identified for both learners and
practitioners. (reference Foundation stage datlysisalocument.) As identified in the EYFS
high quality early years experience includes a foomdation on which to build future

academic, social and emotional success’. (DfES 2@0X0).

Planning

Planning is the responsibility of the receptiorssléeacher who ensures a comprehensive
curriculum. Planning is developed using the Eadai$ Foundation Stage Document.

» There is a balance of activities and experiencaiseghcompass each area of learning.

* The spontaneous and integrated nature of childtearsing is recognised.

» It recognised that children’s learning is not neegity sequential and they will need time
and opportunity to consolidate, repeat, extend tfearning in their own individual ways.

The three levels of planning.

* Long-term planning provides a broad framework &arhing opportunities. It ensures
coverage of all areas of the curriculum while destiating coherence and balance
between areas of learning.

* Medium-term planning specifies in more detail tbarhing activities and objectives for
each term. Identifies thematic units of work wlalewing for modification based on
children’s interests. It identifies the knowledgkills and attitudes that are to be taught
within the six areas of learning as identified bg QCA in the EYFS.

» Short-term planning gives detail of teaching arainieng activities while making
provision for modification when observation andesssnent identify individual needs or
interests. There is provision for spontaneous plento meet children’s needs, interest
and initiatives. Planning demonstrates opportusittielearn indoors and outdoors.
Differentiation, appropriate support and interventideployment of adults and
assessment opportunities are identified.

» If the children do not achieve the early learnionglg by the end of the Foundation Stage,
an appropriate curriculum will be provided in ydavased on the ‘P’ levels.



The Environment

Early years practitioners at Mere School recogtiiaea well-planned, stimulating environment
that promotes independence and active learningnsa to purposeful learning experiences.
At Mere School this environment extends from tresstoom to an outdoor area where it is
recognised the learning opportunities have equait neeclass based experiences.

The environment we create for our children will:

* Dbe clean, attractive and welcoming to children tair parents.

» be a safe and secure place, facilitating childoetietvelop confidence and independence.

* be stimulating, exciting and encourage exploraéiod discovery.

» value children’s own work and have work displayédaatively.

» ensure that children have the opportunity to ptayidually or in small groups.

» provide opportunities for children to be quiet,syand messy.

* encourage children to be creative in all areasafring.

* encourage children to talk to each other and adliit@isk questions and facilitate them
to find they own answers when appropriate.

Resources

Funding the Early Years will be within the schoatget plan for each financial year. The
Reception Teacher will annually review provisior darget resources appropriately.

Roles and responsibilities

Effective team-work is fundamental in providing agpropriate curriculum and learning
environment. The early years team have a weeklyinge® discuss classroom issues, reflect on
practice, discuss observations and plan learnipgpnities based on assessments and
observations of children. Early years team areerily involved in undertaking the Bristol
Standard for Early Years for the third year.

Role of the Subject Leader

Please refer to the relevant job description atjestileader document.

Staff training

Early years practitioners are encouraged to impteaehing skills, knowledge and
understanding. This is undertaken through locdi@ity training courses and in-house training.
Headteacher and subject leader monitoring of ouésocamd impact of courses, ensures a breadth
and depth of knowledge, skills and understanding.
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